I offer a simulation scenario based on of-the-minute thinking about the Korean Peninsula crisis. The scenario highlights the tradeoffs and difficulties in addressing the nuclear and humanitarian crisis, tasking students to negotiate to reach consensus on track I-and track II-levels. Students are negotiators, gaining experience and exposure to key international relations and political science concepts through active learning. An optional media teams and press conference component is also discussed. The scenario, grading rubric and supplemental materials are included to give instructors a resource that is easily modified across groups varying in size, ability, and composition.
Introduction

2
While there is a wide literature on simulation scenarios, there is no up-to-date simulation listed for one of the most important foreign policy crises facing the world today: the Korean Peninsula crisis. 1 The simulation scenario I offer here reflects ofthe-minute thinking about the Korean Peninsula crisis and highlights the tradeoffs and difficulties in addressing the nuclear and humanitarian crisis. New research challenges conventional assumptions about the strength of the Democratic People's Republic of Korea (DPRK)-China relationship, and the downplaying of nontraditional security issues like mass human rights abuse, disease, migration, and state collapse as problems on the Peninsula. 2 I offer a negotiation simulation that lasts at least two weeks, plus a debrief session.
Assignments are scaffolded in for preparation, including a team background paper, a two-minute opening speech for the negotiations, and a number of debrief miniassignments. This simulation is useful for an introductory International Relations class, and given its versatile themes it can be used in a more advanced course on East Asian Regional Relations, International Organizations or Security Studies. The simulation is straight-forward to run, and does not require much preparation, with no additional class materials.
Benefits of a Simulation
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Students are decision-maker negotiators addressing the crisis with overlapping, conflicting interests to secure and limited capabilities to execute their goals. The simulation is grounded in real-world context, and emulates a professional setting and requires students to make a connection between doctrinal learning and the real world and the social context around them. Through this learning by doing, students perform beyond basic recall of theory as they engage in higher order thinking to resolve complex, ill-defined problems. 
The Simulation Scenario
The scenario incorporates traditional and non-traditional security issues in the context of massive economic and social concerns. Drawing from news headlines, the scenario emphasizes that the DPRK continues to test its ballistic missile systems, while pursuing the miniaturization of its nascent nuclear weapons stockpile. The scenario also notes the DPRK production of highly-enriched uranium, which has the sole purpose of making nuclear weapons. Along with these latest nuclear and missile- The objective for the negotiation simulation is that both tracks must produce their own joint statements, and these joint statements must complement one another. All track I players must sign their joint statement and all track II players must sign their 7 joint statement. There is no correct outcome for the simulation or the content of the joint statements.
Setup for the Simulation
Prior to the beginning of the negotiations, the instructor offers a brief recap of the history, security and political situation on the Korean Peninsula, including prior failed attempts at negotiated outcomes. The instructor then issues the one-page scenario, contained in appendix A of the supplemental materials, and reminds students that negotiations do not begin until their assigned kick-off date. The simulation itself is run over two weeks, incorporating all lecture and recitation meetings. Once negotiations are complete, the following lecture period should be reserved for debriefing and discussion.
The instructor divides students into groups representing the negotiators at the track I and track II levels. The ideal size for each group is three to four students a group.
Larger groups can be accommodated, but this number permits active participation from all members, reduces the opportunity for 'free-riders' and gets groups to focus on a cohesive list of negotiating points. 
Debriefing and Assessment
Debriefing is crucial for students to process their negotiation activities and articulate their connections to course learning goals. The debriefing is key from a pedagogical viewpoint as it reinforces what students have learned through traditional learning and assessment modes, while offering additional opportunities for students to make new connections between their negotiations experience and their knowledge from lectures, recitations and readings.
When the class reconvenes to debrief, the instructor is again a facilitator, drawing student discussion on topics including the relevance of readings to the negotiations, surprising outcomes, or how this simulation relates to issues in the news. A variety of straight-forward assessment aids can be used to facilitate the debrief. A simple handout at the end of each lecture and recitation session asks students to give four answers: What did you do during this class? What were your goals for this session? Did you achieve your goals (if not, why?) Do you need to change your goals for next session? Using these completed handouts gives students an opportunity to capture changes in their thinking and approach over the two-week period.
Alternately, students can hand in a short critical self-reflection paper about their individual experiences in the team and in the negotiations, which can be used to understand the inner workings of the group and relieve free-rider concerns inevitable in group-based assignments. Both these documents assist the instructor in assessing learning, as evidence of how students process the effects of competing interests and constraints of limited capabilities as negotiators, and the ability of the press to construct and publicize the news. A grading matrix is included in appendix B
showing a grading scale for negotiators performance during the simulation and debriefing.
Extension
A press corps component can be added to the simulation to further model the twolevel conditions present in the simulation. Students in these teams are reporters, not negotiators, and play a key part in the success of the negotiations. Press teams are assigned to each nation-state present in the simulation and are composed of three or four students that cover breaking news, leaks, or write editorials based on the negotiations progress. The press corps serve an invaluable function as another source of information and analysis, while also reinforcing domestic pressures on the negotiating groups through critical or supportive reporting. specialties (e.g. Japan news editor). The press meet their assignments during the negotiations by producing at least two articles regarding the negotiations, which are published on the class online platform. An additional lecture session can be set aside for a media conference to critically assess the process of the negotiations and the content of the joint statements.
Conclusion
This simulation enriches the instruction of international affairs as students take on real world roles negotiating resolution for the Korean Peninsula crisis. The simulation offers students to negotiate an outcome for a crisis with no 'good' solution, reflecting realities of cooperation under constraint. The process of negotiation gives students a more intimate understanding of why massive humanitarian crises continue and the failure to address apparently vital security threats. The simulation captures many core International Relations concepts while still adaptable to other courses.
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